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Before the Grant . . .

4 semesters of piloting the concurrent courses

2 semesters of attempted implementation 

Maximum: 6 classes in any single term

PROBLEMS:

• Scheduling

• Getting and Training Professors

• Getting Students to Register



Initial Results



Initial Results, Part 2



Implementation of the Grant

REQUIREMENTS:

Faculty ( 8 full-time, 12 Adjuncts)

Training

A Counselor on Board

Redesign of Registration System

Creation of a Share Site in Blackboard

Working to Create an ENG 99 Handbook

Working on Training Video Course

ENG 99 Meets AFTER the ENG 101 course.



Side-By-Side Schedule



Why Multiple Measures?

“One recent study found that 
students’ initial course placement is 
the single largest driver of racial 

inequities in long-term college 
completion rates. African-American 

and Hispanic students are much more 
likely to be excluded from college-level 
courses based on our non-predictive 

placement tests.”  (Katie Hern)



Why Multiple Measures, ctd.

“Research shows that by enabling more students to 

begin taking college-level courses as soon as they 

enroll, colleges can substantially increase student 

completion and narrow achievement gaps for students 

of color. 

Even greater power lies in combining changes in course 

placements with redesigned, accelerated models of 

remediation, which are helping many more students to 

complete college-level requirements in California and 

other states.  (Katie Hern)

http://cap.3csn.org/2015/04/09/awards-from-the-rp-group/
http://ccrc.tc.columbia.edu/research-project/accelerated-developmental-education-models.html
http://rpgroup.org/projects/cap
http://alp-deved.org/2015/02/findings-year-two-nationwide-alp-study-available/


Why Multiple Measures, ctd.

Achieve the Dream Found five primary elements that cause 

problems with placement exams:

• High Stakes – These placement examinations are currently 

seen as low-stakes exams, so students are unaware of the 

repercussions if they don’t perform well on the tests.

• Effectiveness of Developmental Education – The study 

also suggests the developmental, or remedial, education in 

its current state may be an ineffective tool in improving 

college success.



Why Multiple Measures, ctd.

3. Positive Indications – Early studies seem to suggest that 

allowing students to accelerate through remedial education – or 

skip it entirely – could improve student outcomes.

4. Poor Indicators – Studies also suggest that placement 

examinations are poor indicators of academic success, and 

that other measuring tools may be more effective.

5. Incomplete Picture – Placement examinations may not 

provide a complete picture of potential student success, since 

they don’t accurately measure intangibles like persistence, 

motivation and critical thinking skills.



A Solution: Multiple Measures

Multiples Measures attempts to address these  issues.

The Center for the Analysis of Post Secondary Readiness (CAPR) chose to 

create an algorithm that considered a number of measures to 

predict the probability of success

Accuplacer scores

High School GPA and Type of Diploma

Years Since Graduation

SAT and/or ACT Scores and N.Y.S. Regents Scores

Placement Tests



A Solution, ctd.

Each school selects its own level of 

probability that is acceptable/that allows a 

student into a college level course.

Some students have high enough test 

scores and gpa’s that they get placed into 

college level courses regardless of the 

multiple measures score.



A Solution, ctd.

FOR EXAMPLE:

School decides 50% probability of passing is acceptable for 

English. – Student scores a 45%; he/she will not get into a 

college-level course.

Student scores a 55%, he/she will get into the college-level 

English course.



Incorporation at WCC

2016 Cohort:

WCC has chosen a 45% probability score as 

necessary in math and a 63% probability score as 

necessary in English.

**Based on a complicated study of past 

performance of students, a “regression score,” 

and tracked passing rates.



A Solution, ctd.



RESULTS/EFFECTS:



RESULTS/EFFECTS, ctd.:



RESULTS/EFFECTS, ctd.:



RESULTS/EFFECTS, ctd.:



Implications for Student Success and Guided Pathways

More students start college in college level courses.

In English, more students pass college-level courses.

In overall college classes, just allowing students into college-

level courses increases the pass rate in other courses.

Once in college-level classes and passing those courses, a 

guided pathway becomes easier to envision and accomplish.



Implications for Student Success and Guided Pathways, ctd.

Multiple Measures alone will not solve the whole problem.

We need additional changes to developmental courses (ALP, 

etc.)

We need further study, all the way to success in the next level  

course in a sequence and to graduation rates.



ALP in English at WCC

Improved attitudes, improved attendance, improved 

successful completion of course, and over 15% rise to 

the top 10% of the 101 course

Improved retention

Improved completion rates



QUESTION TO CONSIDER

1. When we give incoming students 
placement tests, what assumptions 
are we making about their college 
readiness, and do we come by those 
assumptions fairly?

1. When we implement multiple 
measures, what problems are we 
addressing?  Are those problems and 
solutions student-centered or 
institution-centered?



QUESTIONS TO CONSIDER, ctd.

3. When we implement accelerated learning/co-req courses, 
what procedures do we need to follow for the faculty involved?   

How do those procedures differ from those required of our 
colleges’ other courses?

•

4. In what ways can multiple measures placement and 
accelerated learning/co-req courses advance our 

implementation of guided pathways?

•

5. Can computer-generated algorithms created by Columbia 
University accurately reflect the needs and problems of 

incoming college students?  Why/Why not?


